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Abstract  
In the recent era, a wider global community has used English for any purpose; one of the most 
important is academic purposes. In terms of academic purposes, learning English now becomes a 
must for any students all around the world, specifically EFL students. Focusing on the learning 
English issue, this research took a rare case about the  EFL students do a study abroad program in 
a non-English speaking country, especially in the context of English learning problems and 
strategies. Under a qualitative case study, the researcher addressed two main methods to two 
international EFL students at a private Islamic university in Yogyakarta, Indonesia. By using 
reflective essays and interviews as the methods, the data concluded that most of the problems 
found had similarities to the EFL students’ problems when they study in their home country. 
Along with the problems, the researcher also discovered strategies done by both of the participants 
to resolve the problems. 
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Introduction 
Nowadays, English has become global 
and brings the impact to people around the 
world to be able to communicate with the 
language. The purpose of  English has 
indicated it is not only limited to 
international purposes but also for local 
purposes (Gunantar, 2016). Therefore, the 
role of using English has spread into a wider 
global community (McKay, 2018). It could 
happen because the effect of English as an 
International language that successfully made 
domination of the English role shifted 
globally.  
According to the spread of the role of 
using English, Kachru (1992) pointed out 
that the role of English could be used in non-
English speaking countries for academic 
purposes, especially in the process of learning 
English. Nevertheless, not all processes of 
learning the language are always working 
well. Some challenges still exist along the 
process. Especially learning English in non-
English speaking countries, the potential 
challenges of the English learning process 
might arise bigger than in English-speaking 
countries. The challenges were affected by 
some factors such as learners’ ability, 
motivation, environment, practices, and 
previous knowledge of learning foreign 
languages (Thompson, 2014). Furthermore, 
linguistic differences also can be another 
factor that caused the problem; for instance, 
the difference of phonology, word order, 
phrases, and verbal system (Tappendorf, 
2014). 
A study conducted by Akbari (2016) 
found that the potential challenges mostly 
faced by EFL students. The reason was that 
they included the learners of English using 
the language only on a certain occasion and 
for specific purposes (Kirkpatrick, 2014; 
Kanchru, 1992). Due to the limited role of 
using English, it leads the EFL students to 
have bigger learning problems than other 
learners who use English in their daily 
language, such as ESL students. Accordingly, 
knowing the English learning challenges 
emerged in their home country, some of 
these students studied abroad as one of the 
learning strategies to cope with the problems. 
That way, they were called as International 
EFL students who participated in a study 
abroad program (Singh, 2017). 
Then again, learning problems also 
exist during the process of learning English 
abroad, especially in a non-English speaking 
country.  The most serious problem, as faced 
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by the researcher, was no exposure to practice 
English outside the classroom due to the 
inability of the local community to 
communicate with English. It began with 
facing the problem and then brought the 
researcher curiosity to gain more deeply 
about the other possible challenges faced by 
the other students with the context of 
International EFL students who learn 
English in a non-English speaking country. 
Additionally, due to rare investigation and 
analysis of previous studies about the field 
problems explicitly in a non-English speaking 
country, which is Indonesia, the researcher 
gained more curiosity to investigate the 
potential challenges that the international 
EFL students faced while learning English in 
Indonesia. The researcher would also find 
out some strategies that the international 
EFL students do to overcome those 
challenges to make this study more useful. 
 
Literature Review 
Difficulties of EFL Students in Learning 
English 
 This study found some learning 
English problems faced by the EFL students 
discovered by the previous studies and 
categorized as followed. 
 Problems in exposure. Learning 
English is quite challenging for most EFL 
students, and one of the causes is the lack of 
English roles in society (Akbari, 2015). In 
other words, English roles in the outside 
classroom are deficient. Akbari added that 
the possible impact of the lack of exposure in 
learning English outside the classroom was 
raising unnecessary feelings to learn English. 
In the following study, the unnecessary 
feeling of learning English had an impact on 
their lack of free time due to their other 
activities (Akbari, 2016). Thus, due to the 
bustles and no immediate need to learn 
English, they made them have less priority in 
time. Besides, the lack of exposure could also 
cause fear in learning English. A study 
investigated that the cause of Indonesian EFL 
students having difficulties in learning 
English was feeling afraid to develop and use 
the language outside the classroom 
(Patahuddin & Tahir, 2017).  
              Referring to the previous studies 
above, the roles of English in society become 
the main thing to support the EFL students' 
language learning process. Furthermore, the 
little intention to learn English and the lack 
of confidence to use English in society also 
becomes another problem for the EFL 
students to increase their exposure.  
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 Problems in language skills. Each of 
language skills brings different problems for 
the EFL students. Ur (2000) mentioned that 
the most struggle found in speaking was 
doing verbal communication process such as 
the tendency of keeping silent in classroom 
due to lack of motivation to express their 
idea, the lack of participation of the students 
because of the mixture of ability groups in 
classroom, and the inability to use of English 
correctly in communication due to lack of 
vocabulary mastery (as cited in Imani, 2015, 
p.11). Last, the problem in pronunciation as 
investigated deeply by a study about the effect 
of mother tongue in students learning 
pronunciation. The study found that the 
effect of L1 vowels created a potential risk to 
master the targeted language vowels, 
specifically when both languages have 
different vowels systems (Uwambayinema, 
2016). 
 Meanwhile, problems in writing 
skills, as mentioned by Byrnes (1998), were 
that the most problems faced by the students 
in writing skills included psychological 
problems, linguistic problems, and cognitive 
problems. Rahmatunisa (2014) investigated 
Indonesian EFL learners’ problems in 
writing, such as linguistic problems, which 
comprised structuring sentences, cognitive 
problems which explained about organizing 
paragraphs, and psychological problems, 
which elaborated about the bad attitudes.  
Another common problem also faced 
by the EFL students is their poor insight into 
English due to their discouragement to read 
(Akbari, 2015). The lack of motivation can 
affect their comprehension while reading 
processes such as difficulty in learning 
indefinite words and pronouncing some 
words (Medjahdi, 2015). Additionally, a 
major problem faced by the EFL students in 
comprehending English text was being 
unfamiliar vocabulary (Raisha & Kasim, 
2017). Also, a prior study found that the EFL 
students’ dedicated time to read is 
inadequate, especially in outside classroom 
activities (Qarqez & Ab Rashid, 2017). The 
major listening problems are losing 
concentration while listening process because 
of anxiety and unable to listen due to bad 
recording audio, the speed of speech, accent 
of the speaker, and inadequate vocabulary 
(Hamouda, 2013).  The cultural differences 
of language also being a problem for the EFL 
students because it can affect the students' 
understanding while listening to the speech 
(Gilakjani & Sabouri, 2016). Azmi et al., and 
Underwood in Gilakjani and Sabouri (2016) 
also mentioned that the length and speed of 
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speech could affect the level of difficulty of 
their listening comprehension, the more the 
length of speech, the more difficult the EFL 
students comprehend what they heard, 
likewise with speed. 
The problems in maximizing the 
language skills above could be varied, as 
clearly mentioned by the prior studies above. 
Those problems belong to problems in 
productive skills, which included speaking 
and writing skills (Wambayinema, 2016; 
Rahmatunisa, 2014) and problems in 
receptive skills, which consisted of reading 
and listening (Akbari, 2015; Hamouda, 
2013). Each of the problems could also be 
differently faced by one to another EFL 
students depending on their learning ability. 
Problems in vocabulary. The main 
part of learning a language is mastering the 
vocabulary knowledge. However, for most 
EFL students, mastering vocabulary 
knowledge became a common problem in 
learning English (Al-Jamal & Al-Jamal, 2014). 
Another study also proved that the most 
challenging thing in learning English 
vocabulary is choosing appropriate words 
with the limitation of word knowledge 
(Abrar, et al., 2018). Thus, the lack of 
vocabulary knowledge caused the students 
could not express their idea or even argue 
with any topic by using the language (Keong, 
Ali, & Hameed, 2015). Then, Rahmatunisa 
(2014) claimed that one of the factors that 
caused the EFL students to have lack of 
vocabulary knowledge is the bad attitude 
towards learning English.   
Problems in motivation. Most of the 
EFL students believe that learning English is 
only a part of finishing tasks without 
knowing the significances of what they have 
learned (Akbari, 2015). It is one of the 
problems of demotivated students in learning 
English. The indication of demotivated 
students can be seen by their no willingness 
to participate in classroom activity (Abrar, 
2016). He also revealed three factors affect 
these problems are shyness, uninterested 
feeling to study, and fear of making mistakes. 
Other problems were discovered by current 
findings that were feeling of wasting time and 
challenging (Akbari, 2016). 
Problems in teachers’ resources. One 
of the English language mastery problems 
faced by most EFL students, especially in 
Indonesia, is the lack of English teachers’ 
competence (Kurniawan & Radia, 2017). 
The notion added that the teachers' 
competence had important roles in managing 
their classes, enriching the students’ skills, 
and providing innovative resources. Some 
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problems of low teachers’ ability were 
mentioned clearly by Kurniawan and Radia 
(2017), such as insufficient time of teachers’ 
availability to practice English for students 
and incompetent skills while delivering the 
learning materials or simply providing 
insufficient teaching methods for the 
students. Their finding is in line with the 
result of Keong, Ali, and Hameed's (2015). 
Their investigation concluded that one of the 
students' difficulties in learning English in 
the classroom was the lack of teachers' role to 
use English while teaching and learning 
process. Thus, the impact is that the students 
rather use the native language than English. 
 
Strategies of EFL Students in Learning 
English 
Referring to some strategies found by 
Ellis as mentioned in Safranj (2013) such as 
formal practice strategies, functional practice 
strategies, resourceful-independent strategies, 
general study strategies, conversational 
strategies, Avila (2015) included creative 
strategies. Firstly, formal practice strategies, 
these practices included some strategies such 
as recognizing the similarities and the 
differences between languages, scrutinizing 
words, adopting structural knowledge, also 
generating and reviewing some rules. 
Secondly, functional practice strategies, these 
strategies mostly conducted in the outside 
classrooms, such as watching foreign movies, 
making interaction with foreigners, and using 
authentic materials of learning targeted 
language. In line with the practice, a study 
conducted by Sargsyan and Kurghinyan 
(2016) also mentioned some activities to 
improve English skills in the outside 
classrooms, such as listening to songs, 
watching movies and clips, exploring social 
media and even traveling. 
Furthermore, thirdly, resourceful-
independent strategies covered some 
activities related to memorizing words and 
sentences, for instance, listing, recording, 
and elaborating words and sentences, also 
doing exercise to develop words and 
sentences. Fourthly, general study strategies. 
These strategies contained some activities 
intending to study hard, being well prepared 
and organized, having good time 
management, and paying no attention to 
interruptions. Fifthly, conversational 
strategies, these included techniques such as 
asking repetition, slower speed, 
pronunciation alteration, and predicting 
what the native language speaker will say. 
Then, lastly was creative strategies. As 
initiated by Avila (2015), creative strategies 
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could assist the students’ language learning 
process easily by implementing various 
interactive activities such as games, role play, 
and presentation. 
 
Challenges of International EFL Students to 
Learn English in Study Abroad Program 
There have been many studies 
discussed the English learning problems in 
English speaking country, but lack 
investigation about the English learning 
problems, especially study abroad program in 
a non-English speaking country need to be 
concerned. This study found a similar 
investigation conducted by Nam (2018) that 
the biggest problem while international EFL 
students experienced a study abroad 
program, particularly in a non-English 
speaking country, they have lack 
opportunities to use English for 
communication.  
 
Strategies of International EFL Students to 
Learn English in Study Abroad program 
Most of the recommendations given 
by the previous studies including the facilities 
or universities teaching and learning 
management, including facilities that help 
the international EFL students to adapt easily 
in their new environment (Milian, 
Birnbaum, Cardona, & Nicholson, 2015). 
The idea is also in line with Paltridge et al. 
that, the international EFL students need to 
have more social supports such as build 
relationships both in the university and 
society, enhance English proficiency, increase 
social and cultural communications, also to 
grow the view about the world  (as stated in 
Alghamdi & Otte, 2016, p.18). Moreover, 
improving the classroom teaching and 
learning activities such as increasing the 
lecturers’ role in teaching processes, and 
providing more effective standardized 
English language placement test to assess 
students’ language capability are other 
examples of the proper strategies (Singh, 
2014). 
 
 Research Methodology 
This study focused on a descriptive 
case study as a qualitative approach. Merriam 
(1998) mentioned, “A qualitative case study 
is an intensive, holistic description and 
analysis of a single instance, phenomenon, or 
social unit” (p.21). The type of study could be 
by studying a phenomenon, which has a 
boundary. Under the qualitative case study, 
this study addressed multiple methods, such 
as document writing and interview. Each 
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method has a different function in terms of 
collecting the data; first, in order to explore 
the International EFL students’ English 
learning problems, this study collected the 
students’ document writing in the form of an 
essay. Second, to find out the strategies done 
by the students, this study delivered the 
interview process. The interview process was 
also to get more information and probing 
some unclear information based on the 
students' essay writing. 
 
Place and Participants 
A private Islamic university in 
Yogyakarta was chosen as the research setting 
because several international students came 
from non-English speaking countries such as 
China, Thailand, and Taiwan. These places 
provided some international majors and an 
English major that most all of the courses are 
in English. Besides, the data of this study 
came from two participants by using 
purposive sampling. The participants 
consisted of male and female students from 
Thailand who already took one and a half 
year period of a study program. Furthermore, 
they had low to intermediate level proficiency 
of English (ETS, 2017). The first participant, 
a male student with a pseudonym name as 
Rio, had 480 and Ellen. A female student 
had 403 for the TOEFL scores. The low level 
of proficiency indicated that the learning 
problems are highly possibly happened. 
 
Technique and Procedure 
 The first method was using the 
document analysis method because it 
comprised “manageable and practical 
sources” (Triad, 2016). The document 
proposed in this study was a document of 
students writing, which gathered from a 
reflective essay on experiencing their study 
program in Indonesia called a reflective essay.  
Meanwhile, for the second method, 
this study addressed questions in the form of 
an individual interview. The questions 
clarified the efforts to overcome their English 
learning problems. Addressing a consent 
letter to agree with the selected participants 
while gathering the data process to avoid the 
thrust of the participants was the first 
procedure to collect the data. Then, asking 
the participants to make an essay based on 
their English learning problem while 
experiencing the study abroad within two 
weeks maximum of submission time was 
another procedure done to get the data. 
Lastly, interviewing asking both participants 
available time by using tools such as a pen, 
notebook, and mobile phone recorder to 
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record the data was the final procedure to 
end the data collection process.   
 
Analysis 
 There were two main steps to analyze 
the data of this study, such as analyzing the 
information in the reflective essay and 
analyzing the results of the interview. First, 
this study used five major steps, which 
consist of assessing the authenticity of the 
text, exploring the text biases, exploring 
background information of the text, and 
exploring the content deeply in order to 
analyze the reflective essay (O' Leary, 2014).  
Meanwhile, to analyze the result of 
the interview, this study used some steps 
from Saldana (2016)  included transcribing, 
giving pseudonym, member checking, 
probing, and coding.  
 
Findings and Discussion 
 In this part, the researcher elaborated 
on those problems and strategies based on 
the participants’ cases in order to provide 
complete and deep information. For the first 
part, the researcher will describe the English 
learning challenges of both participants, 
along with the discussion of prior studies, 
while the participants’ strategies will be in the 
second part.  
 
English Learning Problems in a Non-
English Speaking Country 
 The problems of both participants 
were categorized to be problems in 
productive skill, problems in receptive skill, 
problems in lecturer’s resource, problems in 
learning strategy, problems in vocabulary 
mastery, problems in motivation, problems 
in exposure, and problems in culture.  
Hence, each challenge is in the following 
paragraphs in detail. 
 Problems in receptive skills. The 
indication of receptive skills problems faced 
by both of the participants as international 
EFL students were similar to the common 
EFL students’ problems categorized by 
Sadiku (2015), which divided into listening 
and reading. Firstly, in listening problems, 
both participants faced listening 
comprehension problems due to some 
factors. The factors described by Hamouda 
(2013) were similar to the findings found in 
both of the participants, such as recording 
audio, the accent of a speaker, and blending 
some words that were faced by Rio. He 
mentioned that he usually got low scores 
even if he had listened carefully; he always 
ended up with missing information related to 
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what the speaker spoke due to those factors. 
Besides, Ellen had struggled with the accent 
of the speaker, speed, and lack of vocabulary. 
In detail, she could not understand well 
about most of her friends' and lecturers' 
accents; also, the speed, when they spoke up, 
was too fast for her. She also added that it 
also due to her lack of vocabulary mastery 
that made her difficult to understand some 
new terms in her listening process. 
Furthermore, cultural differences in language 
also influenced difficulty in Rio’s listening 
comprehension outside the classroom as 
proved by Azmi et al. in Gilakjani and 
Sabouri (2016) that the cultural differences 
of language could cause difficulty in students’ 
listening comprehension. 
Secondly, Rio faced poor knowledge 
caused by the laziness of reading both inside 
and outside the classroom. He realized that 
he was lazy to read so. Usually, he was too 
late to update any new information.  Due to 
his laziness in reading, he always missed some 
updated information. Consequently, he 
knew something less than his other friends. It 
correlated with Akbari (2015), Qarqez, and 
Kasim's (2017) investigation that the poor 
insights were caused by the discouragement 
to read or laziness in reading and less 
dedicated time to read.  
Problems in productive skills. In 
line with Sadiku (2015), the categorization of 
productive skills is including speaking and 
writing skills. Firstly, the problems found in 
writing skills. The findings showed that the 
participant who faced this problem intensely 
inside the classroom learning process was 
Rio, as he clarified that the writing was a 
difficult process. In his opinion, writing 
activity was a kind of boring activity and 
made him a headache because he could not 
avoid the activity in the classroom. His bad 
attitude towards writing still happened, as he 
stated, “I do not like writing until now, 
especially essay; it is not my passion” (R2, 
reflective essay). Additionally, when the 
lecturer assigned a task to write an essay, he 
always had a problem with developing an 
idea. For the impact, he took a long time to 
finish the essay. In regards to his reason, the 
bad attitude came up as a result of bad 
reading habits. He considered that he did not 
like writing because of his laziness to read 
books. In line with Rahmatunisa's (2014) 
research, the English writing process is quite 
complicated, especially in learning a foreign 
language context. In the statement, Rio had 
explained about the difficult process caused 
by the factors stated in Rahmatunisa (2014) 
categorization aspects, a psychological aspect. 
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Those aspects included negative attitudes 
towards writing, such as boring activity, not 
feeling passionate, and laziness influenced by 
the process of generalizing the idea. 
Secondly, allowing to the findings, 
the speaking skill problems were faced by 
both of the participants, Rio and Ellen. 
These findings were mostly about their 
difficulties to express their verbal idea due to 
some factors such as difficult to say words in 
the presentation due to lack of vocabulary in 
the classroom faced by Rio. Besides, Ellen 
tended to feel shy to express any argument 
because some other dominant students were 
participating actively in the classroom, but 
she spoke unclear pronunciation and lack of 
confidence. These results resonate with Ur 
findings in Imani’s (2015) investigation that 
the difficulties in expressing verbal utterances 
happened due to lack of vocabulary mastery, 
lack of participation due to mixture abilities 
such as talkative and silent students, and 
shyness in classroom learning. Moreover, 
Ahmed’s (2017) findings were also related to 
the factor of the difficulties in doing verbal 
communication, which was pronunciation.  
Additionally, outside the classroom, 
the interesting finding was found by Rio, 
who stated the lack of experience to speak in 
front of many people caused the difficulty in 
speaking, especially affecting their 
confidence. As explained by Ur in Imani 
(2015), the lack of confidence, such as feeling 
shy if their speech will lead to an attraction, 
causing obstacles to say things in English. 
Another interesting finding, Ellen faced a 
communication barrier with other people 
because she could not speak in Bahasa and 
not fluent in English. Chen in Alhamdi and 
Otte (2016) further explain these 
communication barriers as the problem 
caused by a lack of English proficiency, so it 
limits the international EFL students to 
communicate with society.  
Problems in vocabulary. Agreeing 
with Patahuddin et al. (2017), they note that 
vocabulary learning had a significant role in 
mastering a language, the current study 
found the same. The lack of vocabulary 
prompted the other skills, such as faced by 
Rio, the low vocabulary mastery influenced 
his ability to speak specifically in terms of 
finding proper words, listening 
comprehension, and understanding material 
through reading outside the classroom.  
Meanwhile, the lack of vocabulary 
also influenced Ellen’s learning problem 
when listening to the material lesson and 
reading comprehension in the classroom. 
The most challenging thing in learning 
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vocabulary, as stated by Abrar et al. (2018), 
was similarly faced by Rio difficulty while 
choosing appropriate words in speaking.  
Problem in exposure. An 
unsupported environment also found the 
main problem in the current study. As found 
in the study, Rio, the only international EFL 
student who can speak Bahasa fluently. He 
faced English learning difficulty while 
learning English outside the classroom, 
which was a lack of exposure. He expressed 
that the social environment did not support 
his English learning process, especially in 
speaking. The finding was similar to Akbari 
(2015), who mentioned that the challenging 
thing in learning English faced by common 
EFL students was the lack of English roles in 
society. A similar case also existed in a study 
conducted by Nam (2018). She mentioned 
that the main problem of international EFL 
students faced to learn English, especially in 
a non-English speaking country, was the lack 
of opportunity to use English for 
communication effectively outside the 
classroom. Additionally, because of the 
ability to speak in Bahasa Indonesia, it led to 
the feeling of unnecessary to learn English, 
especially during free time (Akbari, 2016).  
Problem in culture. The cultural 
issue found in this study was different from 
prior studies investigation that commonly 
found this issue in a social context (Wu et al., 
2015; Yang, 2017). The cultural issue found 
in this study came from autonomous 
learning, which was done by Rio through 
watching a video. Due to the dominant 
content of the video from western culture, 
Rio felt uneasy to understand the video 
content. The difficulty of understanding the 
video content indicated one of the English 
learning problems as described by Nguyen 
(2011), the different culture could cause it.  
Problem in instructional language. 
This problem faced by Ellen in the 
classroom, as she mentioned that she had a 
low ability to understand and speak in 
Bahasa Indonesia. Due to most of the 
lecturers tended to use the language in 
delivering the materials lesson, Ellen felt it 
difficult to understand the lesson and had a 
lack of opportunity to use English in the 
classroom. The tendency of using Bahasa 
Indonesia as the home country language 
indicated that the learning problem included 
problems in instructional language caused by 
lack of the lecturers’ role, especially in giving 
enough exposure to English. As explained by 
Keong et al. (2015), students’ problems to 
learn English in the classroom can be caused 
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by a lack of teachers or lecturers’ role to use 
English while teaching and learning processes 
inside the classroom.  
Problem in motivation. The 
indication of demotivation in English 
learning in the classroom exists in the 
current study. According to the problem, as 
mentioned by Ellen, the shyness led her not 
to have the bravery to participate in the 
classroom. Abrar’s (2016) indication noted 
that demotivated students could be visible 
from the unwillingness to participate in 
classroom activity due to shyness, even fear of 
making mistakes. Ellen added that the 
willingness to participate in the classroom 
was also affected by the classroom size and 
the assessment. Both of the classroom sizes 
and assessments caused the feel of 
challenging in learning English, as found by 
Akbari (2016) that the challenged feeling in 
learning English included the situation of 
demotivated students.  
 
Strategies Done by the International EFL 
Students in a Non-English Speaking 
Country 
 Along with the problems found in 
this study, some of the attempts or efforts 
done by both of the participants were 
categorized based on five strategies addressed 
by Ellis in Safranj (2013) such as general 
study strategies, formal practice strategies, 
resourceful-independent strategies, functional 
practice strategies, and conversational 
strategies, also one strategy suggested by Avila 
(2015).  
 General study strategies. The 
techniques intended to gain more focus and 
ignore disturbance, as found in Rio’s 
strategies, while overcoming the receptive 
skills problems inside the classroom by 
listening carefully and closing eyes to gain 
more focus. Then, in order to maintain his 
study hard in reading, Rio also motivated 
himself to read to increase the willingness to 
read.  
Meanwhile, still inside the classroom, 
being well prepared and doing self- 
encouragement done by Ellen to increase 
confidence in the learning process correlated 
with this type of strategy. 
Formal practice strategies. Some 
strategies implemented in this category were 
identifying the language meaning, finding 
similarities and differences of the language, 
generating and reviewing complicated words 
or sentences. Those strategies are done by 
Ellen when coping with the lecturer language 
and vocabulary problem inside the classroom 
by finding the language meaning through 
Journal of Foreign Language Teaching & Learning 
 VOLUME 4, NO. 2, 2019 
 
 
 101 
translating and asking another Thai friend 
who understood Bahasa Indonesia. 
Moreover, Ellen also did the strategies 
outside the classroom, such as asking other 
friends and doing reviews related to the 
difficult meaning.  
Resourceful, independent 
strategies. These independent strategies 
revealed some strategies done to memorize 
some words or sentences, such as listing 
words, which were similarly done by Rio 
outside the classroom. Another strategy 
discovered in this current study, such as 
playing a game, namely TOEIC zombie done 
by Rio and Ellen in their spare time to 
memorize words, included in this type of 
strategy. Moreover, one type of strategy 
suggested in this category was proposing the 
participants to use any recordings to do the 
memorization easily. Interestingly, the 
present study found that the recordings 
combined with self-analysis were adopted to 
produce better pronunciation in speaking, 
not merely focused on memorizing context 
(Ellen, interview). 
Functional practice strategies. Using 
authentic material related to the targeted 
language outside the classroom was the main 
characteristic of using this type of strategy. 
Those activities included reading the 
materials in a foreign language. Both of the 
participants clarified that they used the 
reading materials such as articles and 
textbooks in order to improve their learning 
comprehension. Especially, Rio, he read 
some English articles to enrich his idea in 
writing.  Additionally, both Rio and Ellen 
also used podcast audio as an authentic 
material to practice their listening. In order 
to increase word knowledge, Ellen also spent 
the spare time to watch English movies as 
another example of employing authentic 
materials. Another interesting finding related 
to the use of authentic material combined 
with the technology outside the classroom 
was gaining some of the targeted language 
information on Google due to cultural issues 
as faced by Rio.  
Conversational strategies. The 
researcher did these strategies in all of the 
processes of communication, such as asking 
repetition or requesting a slower speed. 
Ellen, one of the participants, also did the 
strategies when communicating with other 
people. She sometimes asked for repetition at 
a slower speed due to her listening problem. 
In the context of improving communication 
skills, she also added that traveling could be a 
strategy to develop her English language 
communication. It was also supported by 
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Sargsyan and Kurghinyan (2016), who stated 
that traveling is one of the activities done by 
the common EFL students in learning 
English outside the classroom.  
Creative strategies. Several creative 
activities such as playing games, doing role-
plays, and presentations done by the students 
effectively assisted their learning process in 
the classroom (Avila, 2015). Similarly, the 
current study found that doing presentations 
more often as one kind of creative strategy 
held by most of the lecturers could help Rio 
improve his speaking skills. Besides, related 
to the context of lecturer strategies, especially 
in giving feedback after the assessment, the 
present study also found that the feedback 
could be useful as a resource to deal with 
students learning problems. As concluded by 
Rio, the given feedback from the lecturers 
could assist his writing problem inside the 
classroom. Klimova (2015) mentions that the 
feedback could assist the development of 
students’ language skills by assisting the 
students in detecting their weaknesses and 
developing their learning process.  
 
Conclusion 
The current study on revealing some 
English learning problems faced by 
International EFL students in a non-English 
speaking country found that the students had 
some struggles in language skills both in 
receptive and productive skills, lecturer 
resources, learning strategy, vocabulary, 
motivation, exposure, and culture. The 
indicated problems of this current study 
mostly included the problems faced by the 
EFL students in general when they learn 
English in their home country, referring to 
these findings to the discussed former 
studies. However, even if there was a 
domination of similarity in the findings, 
several unique findings still found. The 
unique findings indicated that learning 
English in home country and study abroad 
had differences such as problems in exposure 
due to the language barrier and the cultural 
context due to autonomous learning. The 
strategies carried out by both participants to 
cope with the problems also indicated the 
similarities and differences. Those were 
categorized as general study, formal practice, 
resourceful-independent, functional practice, 
conversational, and creative strategies.  
Since this study is still limited, 
especially to enrich specific problems faced 
by international EFL students, future 
researchers should adopt different methods 
to gain more specific findings. Moreover, 
after knowing the findings, some suggestions 
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were proposed to some subjects. First, 
reflecting the English learning problems 
found in this current study was considered as 
more effective possible ways for the EFL 
students to reduce their learning problems. 
Furthermore, they also can maximize this 
study as a reference to participate in a study 
abroad program. Second, for the lecturers, 
they can help the EFL students preparing to 
participate in the study abroad program by 
giving any useful suggestions especially for 
the lecturers in the home country, and 
developing the EFL students' English 
learning process in a new environment 
especially for the lecturers in the host 
country. At last, for the institution both in-
home and host countries, both institutions 
can help the students to improve their 
English learning process by providing better 
facilities such as targeted language training 
centers. 
 
References 
Abrar, M. (2016). Teaching English 
Problems: An Analysis of EFL Primary 
School Teachers in Kuala Tungkal. The 
16th Indonesian Scholars International 
Convention, 94-101. 
Abrar, M., Mukminin, A., Habibi, A., Asyraf, 
F., Makmur, M., & Marzulina, L. (2018). 
“If our English isn’t a language, what is 
it?” Indonesian EFL student teachers’ 
challenges speaking English. The 
Qualitative Report, 129-145. 
Ahmed, Z. A.-A. (2017). Difficulties 
encountered by EFL students in learning 
pronunciation: a case study of Sudanese 
higher secondary schools. International 
Journal of English Linguistics, 7(4), 75-82. 
Akbari, Z. (2015). Current challenges in 
teaching/learning English for EFL 
learners: The case of junior high school 
and high school. Procedia - Social and 
Behavioral Sciences, 199, 394-401. 
Akbari, Z. (2016). The study of EFL students' 
perceptions of their problems, needs, and 
concerns over learning English: The case 
of MA paramedical students. Procedia - 
Social and Behavioral Sciences, 232, 24 – 
34. 
Alghamdi, H., & Otte, S. (2016). The 
challenges and benefits of study abroad. 
International Journal of Humanities and 
Social Science, 6(5), 16-22. 
Al-Jamal, D. A., & Al-Jamal, G. A. (2014). 
An Investigation of the Difficulties Faced 
by EFL Undergraduates in Speaking 
Skills. English Language Teaching (pp. 19-
27). Canada: Canadian Center of Science 
and Education. 
Avila, H. (2015). Creativity in the English 
class: Activities to promote EFL learning. 
HOW, 22(2), 91-103. 
Byrnes, H. (1998). Learning Foreign and Second 
Languages: Perspective in Research and 
Scholarship. New York: MLA. 
Ching, Y., Renes, S. L., McMurrow, S., 
Simpson, J., & Strange, A. T. (2017). 
Challenges facing Chinese International 
students studying in the United States. 
Academic Journals, 12(8), 473-482. 
Gilakjani, A. P., & Sabouri, N. B. (2016). 
Learners’ listening comprehension 
difficulties in English language learning: 
Journal of Foreign Language Teaching & Learning 
 VOLUME 4, NO. 2, 2019 
 
 
 104 
A literature review. English Language 
Teaching, 9(6), 123-133. 
Gunantar, D. A. (2016). The impact of 
English as an international language on
 English Language Teaching in 
Indonesia. Language Circle: Journal of
 Language and Literature, 10(2), 141-
151. 
Hamouda, A. (2013). An investigation of 
listening comprehension problems 
encountered by Saudi students in the 
EFL listening classroom. International 
Journal of Academic Research in Progressive 
Education and Development, 2(2), 113-155. 
Kachru, B. B. (1992). Teaching world 
englishes. The other tongue: English across
 cultures, 2, 355-366. 
Keong, Y. C., Ali, A. I., & Hameed, F. W. 
(2015). Speaking competence of Iraqi 
EFL undergraduates of Garmiyan 
university. International Journal of 
Education and Research, 3(5), 157-170. 
Kirkpatrick, A. (2014). World Englishes. 
In The Routledge companion to English 
studies (pp. 63-75). Routledge. 
Klimova, B. (2015). The role of feedback in 
EFL classes. GlobELT: An International 
Conference on Teaching and Learning English 
as an Additional Language (pp. 172-177). 
Antalya: Elsevier. 
Kurniawan, M., & Radia, E. H. (2017). A 
Situational Analysis of English Language 
Learning among Eastern Indonesian 
Students. Advances in Social Science, 
Education, and Humanities Research 
(ASSEHR) (pp. 1-6). Yogyakarta: 
Researchget.net. 
Mahmoudi, S., & Mahmoudi, A. (2015). 
Internal and external factors affecting 
learning English as a foreign language. 
International Journal of Language and 
Linguistics, 3(5), 313-322. 
McKay, S. L. (2018). English as an 
International language: What it is and 
what it means for pedagogy. RELC 
Journal, 49(1), 9-23. 
Medjahdi, W. B. (2015). Reading 
Comprehension Difficulties among EFL 
Learners: The Case of Third-Year Learners at 
Nehali Mohamed Secondary School. Algeira: 
University of Tlemcen. 
Merriam, S.B. (1998). Qualitative research and 
case study applications in education. San 
Francisco: Jossey-Bass Publishers. 
Milian, M., Birnbaum, M., Cardona, B., & 
Nicholson, B. (2015). Personal and 
professional challenges and benefits of 
studying abroad. Journal of International 
Education and Leadership, 5(1), 1-12. 
Nam, M. (2018). Study-Abroad experiences 
of two South Korean undergraduate 
students in an English-speaking and a 
non-English-speaking country. Asia-Pacific 
Edu Res, 27(3), 177-185. 
Nguyen, C. T. (2011, February). Challenges 
of Learning English in Australia towards 
Students Coming from Selected 
Southeast Asian Countries: Vietnam, 
Thailand, and Indonesia. International 
Education Studies, 4(1), 13-20. 
O' Leary, Z. (2014). The essential guide to doing 
your research project (2nd ed.). Thousand 
Oaks: SAGE Publications, Inc. 
Paltridge, T., Mayson, S., & Schapper, J. 
(2012). Covering the gap: Social 
inclusion, international students, and the 
role of local government. Australian 
Universities' Review, 54(2), 29-39. 
Patahuddin, Syawal, & Tahir. (2017). 
Investigating Indonesian EFL learners’ 
learning and acquiring English 
vocabulary. International Journal of English 
Linguistics, 7(4), 128-137. 
Qarqez, M., & Ab Rashid, R. (2017). 
Reading comprehension difficulties 
Journal of Foreign Language Teaching & Learning 
 VOLUME 4, NO. 2, 2019 
 
 
 105 
among EFL learners: The case of first and 
second-year students at Yarmouk 
University in Jordan. Arab World English 
Journal, 8, 421-431. 
Rahmatunisa, W. (2014). Problems faced by 
Indonesian EFL learners in writing 
argumentative essay. Journal of English 
Education, 3(1), 41-49. 
Raisha, S., & Kasim, U. (2017). EFL 
students’ reading comprehension 
problems: linguistic and non-linguistic 
complexities. English Education Journal 
(EEJ), 8(3), 3018-321. 
Sadiku, L. M. (2015). The importance of four 
skills reading, speaking, writing, listening 
in a lesson hour. European Journal of 
Language and Literature Studies, 1(1), 29-
31. 
Saldana, J. (2016). The coding manual for 
qualitative researchers. 67-273: SAGE. 
Šafranj, J. (2013). Strategies of learning English 
as a foreign language at Faculty of Technical 
Sciences. Brussels: Elsevier. 
Sargsyan, M., & Kurghinyan, A. (2016). The 
use of English language outside the 
classroom. Journal of Language and 
Cultural Education, 4(1), 29-47. 
Singh, M. K. (2017). International EFL/ESL 
master students’ adaptation strategies for 
academic writing practices at tertiary 
level. Journal of International Students, 7(3), 
620-643. 
Singh, M. M. (2014). Challenges in academic 
reading and overcoming strategies in 
taught master programmes: A case study 
of international graduate students in 
Malaysia. Higher Education Studies, 4(4), 
76-88. 
Tappendorf, R. C. (2014, May). A Linguistic 
Comparison of English and Bahasa 
Indonesia: Examining Language Transfer 
Effects. Retrieved from ASU Library | 
Digital Repository: 
https://repository.asu.edu/items/22799 
Thompson, I. (2014, March 11). Language 
Learning Difficulty. Retrieved from About 
World Language (AWL): 
http://aboutworldlanguages.com/langua
ge-difficulty 
Triad. (2016, March 9). An introduction to 
document analysis. Retrieved from A Splot 
on the web: 
https://lled500.trubox.ca/2016/244 
Ueki, M., & Takeuchi, O. (2015). Study 
abroad and motivation to learn a second 
language: Exploring the possibility of the 
L2 motivational self-system. The Japan 
Association for Language Education & 
Technology, 1-25. 
Uwambayinema. (2016). Challenges faced by 
English as a Foreign Language (EFL) 
learners in the perception and 
production of North American English 
vowels: A case of Rwandan students in 
various US universities. The Rwandan 
Journal of Education, 3(2), 11-19. 
Wu, H.-p., Garza, E., & Guzman, N. (2015). 
International student’s challenge and 
adjustment to college. Education Research 
International, 1-9. 
Yang, C. (2017). Problems Chinese International 
Students Face during Academic Adaptation in 
English-speaking Higher Institutions. 
Canada: UVicSpace. 
Yin, M. (2015). The Effect and Importance of 
Authentic Language Exposure in Improving 
Listening Comprehension. Minnesota: St. 
Cloud State University. 
 
